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Teaching and Learning Policy

Review date:   September 2025
Next review:   September 2026
“Every child deserves the best possible start in life and the support that enables them to fulfil their potential. Children develop quickly in the early years and a child’s experiences between birth and age five have a major impact on their future life chances.”
Statutory Framework for the EYFS, DfE (2024)

Aims and objectives 

The aim of this policy is to support a rich, interesting and stimulating learning and teaching environment, an environment that allows children to fully develop their skills and abilities. The objective of this policy is to establish a consistent approach to high quality learning and teaching which inspires all children and enables them to become confident and engaged learners. These contents endeavour to explain how different aspects of the nursery support learning, development and care. It will describe how Educators provide high quality teaching and learning experiences to make learning meaningful and purposeful.
We want this policy to: 

•
Foster a collaborative and positive atmosphere that supports and promotes children’s self-esteem. 

•
Build confident communicators 

•
Support children’s development in all areas of the EYFS 

•
To support every child as an individual and expand their metacognitive skills so they view 
themselves as a highly successful learner

•
Help every child to grow up feeling confident about their own identity, in a spirit of friendship, 
understanding fairness and the rights of others, valuing diversity, and ready to be a British citizen.

Intent, implementation and impact:

We aim to:

•
Provide a range of high quality inclusive, accessible and integrated services that will make a 
difference and improve outcomes for families.

•
Create an environment that is safe, warm and welcoming where children are happy and everyone is 

treated with respect and dignity.

•
Provide a stimulating environment that offers opportunities for challenge appropriate for each 

child’s development socially, emotionally, intellectually and physically.

•
Ensure that staff know children well and use this knowledge to assess, develop and extend each 

child.

•
Plan a rich, broad and balanced play-based curriculum founded on an understanding of children’s 

development and learning in general and on the needs of individual children in particular.

•
Encourage children to be self-motivated, independent and confident and involved in their chosen 

activities and learning.

•
Ensure the well -being of all our staff, children, families and governors.

•
Give children the time and opportunity to experiment, have fun, be creative and imaginative, 

discover, take risks, make mistakes, consolidate and reflect.

•
Build relationships with parents and carers and foster their active involvement in their children’s 

learning and progress.

•
Ensure a smooth transition from home to school and school to school.

•
Foster equality of opportunity by developing an environment that is inclusive of all its community.

•
Provide opportunities for all staff to have high quality training and development.

•
Build links with local schools, early year’s providers and the wider community.

•
Develop a love of learning and cultural capital which we believe is about giving children the best 

possible start to their education and future success.
Curriculum
Our unique curriculum celebrates the great potential of young children, with the goal of nurturing self-motivated, life-long learners through:

· A wonderful environment where children can explore, discover and learn.

· Enriching the mind through quality interactions with adults and planned learning through play.

· Strengthening children, families and communities to develop learning for life.  

At the centre of our belief is the conviction that children are innately talented and motivated investigators, capable – with thoughtful guidance – of sophisticated inquiry across a wide range of subjects.  Our goal is to cultivate the skills that are at the foundation of a life of happiness and success: cooperative and individual problem-solving, analytical thinking, emotional intelligence and empathy, cultural competence – as well as early literacy and math skills and real-world preparation.  Our curriculum is play-based, but far more than play, it is a series of expertly guided investigations that grow from the children's own interests, which immerse them in the process and joys of real discovery.  

Our curriculum allows children to;

· Have a positive image of themselves as a learner and valued member of a diverse community.
· Be successful, be independent and engaged in their own learning journey
· Be caring and understanding towards others.

· Be confident to explore new experiences, language and knowledge and apply developing skills in a range of contexts.

· Develop the ability to focus, remember and problem solve with information.

· Be healthy and happy, with independence in their self-care and diet, enjoy outdoors and physical experiences.

· Learning in an environment that is genuinely warm, secure, happy and welcoming.

· Foster their natural curiosity so that they want to learn more and ‘learn to learn.’

Classrooms & learning environments
Activities and experiences are arranged to promote independence. The environments are organised into 

different areas, each providing a different context for different learning outcomes.  We regularly review 

the use, and position of areas of learning in order to ensure that children are accessing them, and making 

the best use of our available space.  At Hirst Wood Nursery School children are learning from interesting 
provocations, thoughtful questions and rich problem solving in the same way that artists, scientists, 
mathematicians, writers, and engineers learn in the world.  Opportunity is given by adults for 

children to play co-operatively, alone, or time is given for children to stand and observe. There must be 

time and space allowed to develop play both inside and outside, safely and securely. The environment is 

aesthetically appealing with lots of examples of children’s current work included in child centred displays. 

Displays include examples of children’s speech where possible and appropriate and give children 

opportunities to talk about, review and think about their previous experiences and learning 

(metacognition). Clear behavioural expectations and guidelines promote positive behaviour. Challenging 

social situations are seen as opportunities for growth and development, explaining and working with 

children to help them feel strong and safe, and to learn how to manage difficult issues and conflicts in 

appropriate ways.   

Daily flow

Our philosophy is anchored on a strong understanding of child development and human potential. Our 
approach looks and feels like play, but careful observation highlights the intentional integration of skills 
and inquiry that makes play the best opportunity for learning and development.  We believe that it is 
important to equip children with a range of play experiences both free choice and adult directed, including 
structured small group time sessions. 
The teaching approach can then be designed for the child; being aware of each child's individual needs, 
interests and preferred learning styles.   Within the organisation of the day children are given freedom to 
make choices, develop and plan their ideas, to review and recall and to encounter and solve problems 
independently. 
Direct teaching opportunities
At specific times in the day the children have an opportunity to take part in an activity that is adult led. This 

encompasses a colleague explicitly explaining, demonstrating or modelling skills or knowledge to children, 
in short, focused sessions.  Direct teaching ensures that essential foundational knowledge and skills are 
effectively communicated and practiced All direct taught sessions are carefully planned using assessment 

data of the children’s knowledge, skills and ability. Planning is changed and tailored daily and, 
in response to the result of taught sessions, ensuring all teaching and learning is relevant and challenging 
for each child. Direct teaching is intended to compliment our play-based learning, by providing additional 

contexts for growing knowledge and skills. 
Enrichment 

The aim to broaden children's learning experiences and support their holistic development. These activities are additional to our continuous curriculum, offering opportunities to explore new skills, engage with the wider world, and deepen understanding of various concepts.  Each term we review our enrichment offer and content, but children will have the opportunity to enjoy one or more opportunity such as 

· Yoga / story massage

· Forest School 

· Dough disco

· Sensory Explorers

· Gardening Club

· Music and Movement

· All Aboard language development group

· Story tellers 
Free flow environment
Free flow play is an open-ended, unstructured opportunity to play which our children have for 
the vast majority of the day.  Research suggests that this approach offers numerous benefits for child development, including enhanced physical, cognitive, and social-emotional skills. 

Free flow encourages children to develop core strength, stability, balance, spatial awareness, coordination, and agility as they move between different spaces and engage in various physical activities. Cognitive development is enhanced by freely exploring and manipulating resources, children develop problem-solving skills, creativity, and the ability to think for themselves, which are crucial for future academic success.  Social-emotional development is supported through children making choices, managing their own time, and interaction with others in a different context, fostering independence, confidence, and social skills.  Children learn to assess risks and make decisions about their play, developing crucial risk management skills that are important for navigating the world around them.  Language development is enhanced through our environments provide opportunities for children to engage in conversations, expand their vocabulary, and develop their communication skills as they interact with adults and peers.
Inclusion
Inclusive practice aims to minimise or remove any potential barriers to learning to facilitate the engagement of all children. The design and delivery of a curriculum can, unintentionally present a range of barriers to learning that could affect some children more than others, which could result in some individuals being unfairly disadvantaged.  
Through our inclusive curriculum design and delivery, we are proud to provide an environment that meets and extends the varied needs of learners and aims to ensure that all children have equal access to developmentally appropriate learning opportunities.

Inclusive practice means:
· Being versatile and flexible to the abilities, interests and learning styles of all children

· Ensuring consistency and accessibility for all, from their individual starting points and developmental levels

· Working collaboratively with children, parents, colleagues and other professionals to ensure equality of opportunity 

· Encouraging personalisation of the curriculum through observation, interpretation and in the moment planning

· Embracing Equality, Diversity and Inclusion

Learning together (group time)
The children are also introduced to new concepts and skills through group time sessions with a particular 
focus on Maths and communication, Language and Literacy during these times. These often provide the 
stimulus for further exploration during free flow play. Group activities such circle time help children learn 
to share, take turns, cooperate, and develop positive relationships. It offers opportunities for improved 
emotional regulation as children learn to express their emotions and learn to manage them effectively, 
thus leading to increased self-esteem through receiving positive feedback. Cognitive development is 
enhanced through collaborative learning as it encourages children to engage in higher-level thinking, 
problem-solving, and metacognitive skills which develops oral communication skills as children practice 
speaking, listening, and engaging in discussions. 

Outdoor Learning

Our outdoor learning policy aims to foster children’s love of learning. We believe that all children have the 
right to experience the unique and special nature of being outdoors. We further believe that it is important 
to enable children to use the outside environment as a context for learning.  Outdoor Learning is a broad 
term that includes: outdoor play [learning through play], school grounds projects, environmental 
education, recreational and adventure activities, personal and social development, and more.  Learning 

outside learning can provide a dramatic contrast to the indoor classroom. There is strong evidence that 
high quality learning outside the classroom adds much value to classroom learning. It leads to a deeper 
understanding of concepts that span traditional subject boundaries and which are frequently difficult to 
teach effectively using classroom methods alone.  Direct experience outdoors is powerful, motivating and 
has impact and credibility. Through skilled teaching, outdoor experiences readily become a stimulating 
source of fascination, personal growth and can lead to breakthroughs in learning.    Active learning readily 
develops the learning skills of enquiry, experiment, feedback, reflection, review, communication, problem 
solving, an enterprising attitude and cooperative learning – to name only some of the benefits.  Outdoor 
learning also provides first hand experiential opportunities allowing pupils to respond positively to 
opportunities, challenges and responsibilities, to manage risk and to cope with change, enables children to 
be confident individuals and impacts positively upon young children’s attitudes beliefs and self-
perceptions. It contributes towards creating independent learners with high self-esteem and self-
sufficiency.  

Parental Involvement 

High quality teaching and deep learning are achievable when principled reflective teachers and early childhood educators work in partnership with parents and carers to provide the very best learning and teaching opportunities and experiences.  Collaboration lies at the heart of our pedagogy and how we support children to work together—sharing ideas, making decisions, and resolving conflict to build strong foundations for self-regulation and executive function. 
Parents and family members are welcomed into the nursery daily.  Alongside this we offer regular events for families to join us in enrichment experiences such as stay and play, garden parties, Grandparents stay and play.  We are committed to using the wider community including local businesses as a resource to enhance learning.
Personalised provision

All colleagues have a secure understanding of child development and an awareness of age appropriate needs, behaviour and learning. Their role is embedded to support strong attachment and the development of self-regulation. All Nursery staff know that the adult’s role is to Notice – See what the child is really doing / Recognise – Understand the significance / Respond – Make careful decisions about what to do to support and extend thinking and learning.  Colleagues are attuned to individualised feelings, needs, fascination and lines of enquiry. Teachers and nursery educators are attentive to any patterns of play that may be emerging or reflecting and emotional need. Teachers enable young children to communicate in a variety of ways and value their first language and cultural heritage. This knowledge of children informs of daily, weekly, medium and long term planning. Our curriculum is child-centred promoting self-respect and a positive self-image. We also foster the necessary skills to enable individuals to play an effective part in building more just and peaceful relationships, encouraging cooperation and consideration towards others, plus responsibility for one's own behaviour.
Planning for teaching & learning 

Effective teaching and learning in the EYFS meets children’s identified needs and interests and helps children to learn and develop in all seven areas of learning and development.  Teaching teams develop planning that is personalised, challenging but achievable and ensure quality interactions which scaffold and prompt thinking, building on children’s interests, strengths and questions. Adults support children to become mastery learners, to ask questions, take and evaluate risks, develop resilience and have ownership for their learning. To achieve this, our curriculum is built around a series of enquiries or projects that grow out of the children's authentic interests. They are playful – combining the power of the children's boundless curiosity with an expertly guided investigative approach that immerses the children in the process and joys of real discovery.  
Planning versus play – what is most important?
There is often a tension between what is perceived as leaving children to it (play) versus planned for teaching and learning.  We plan for purposeful play, the benefits of which are long lasting, leading to children being highly motivated to engage in and continue with their play. This motivation, in turn, encourages greater concentration and perseverance because the process and (any) end product is in the hands of the child. Concentration and perseverance are executive functions of the brain that research suggests are more reliable indicators of academic success and emotional wellbeing than a range of other abilities including early literacy. Enjoyment also means that the learner is relaxed (highly conducive to learning), the experiences, opportunities and teaching that it receives and ultimately, recall for future contexts. 
Planning in the moment

This starts with and is led by the child. This child-initiated approach gives children constant opportunities to explore, develop, and practice effective learning characteristics. Children feel respected and valued when their ideas are listened to and acted upon.  In the moment planning allows children to take ownership of their play and learning experiences; children become leaders, facilitating their play and learning, which helps them fully engage and learn. The role of the adult in this approach is to identify, respond, and react by providing opportunities, resources, and experiences based on the children’s expressed interests.  When ideas come from the children, the entire learning journey becomes more valuable, beneficial, and engaging for everyone.
Progression in Learning across the Nursery School

Long term planning provides a spiral provision of skills and knowledge that develops across the Nursery School. Children join Nursery across the year and children need time to revisit, rehearse and develop their recall of knowledge, skills and concepts. This enables children to investigate, practice and develop new skills with familiar but evolving resources, ideas and knowledge. We want to prompt children to consider and wonder about the world around them, using the provocation of “I Wonder...”   Projects might last a few hours, a few days, or even a few months. At Hirst Wood Nursery School children have time to explore their interests, to pursue questions, create theories and extend knowledge. Project work allows children to play around with ideas in a concrete way that matches their developmental and intellectual abilities.
Progress measures

Assessment takes a variety of forms in order to gain an understanding of each child’s level of understanding. These can be through observations, photographic evidence, examples of work, parental conversations and teacher knowledge. Formative assessment occurs throughout any taught session as well as during free flow times when children are embedding and extending any previous learning. 
These assessments will then be used to shape and adapt any future learning. Children are observed in depth and this focus provides opportunities for reviewing the detail of their developing knowledge and skill, consideration for their engagement and well-being and opportunities to tailor the learning responsively to their needs. Reflections of the impact of the provision, planned learning and engagement of children are crucial assessments of the effectiveness of teaching and learning. These can drive responsive change to meet the needs of individual children or groups. Observations are recorded on the EYLog App, which allows staff to take photos, videos and to make notes while observing what the children are doing or saying. From such observations we can consider the progression and learning directions to support the child. We are then able to share these experiences with the children’s parents over the term. This is a two-way process whereby parents may input observations of their own, add comments to post and like observations they can view. This, alongside our parental communication calls, forms the basis for the monitoring of pupil progress as the children progress through school. 
Research led pedagogy

The School carefully considers the research-led approaches for teaching and learning and considers them within a progression appropriate for 2-5-year olds. Teaching teams are engaged with EEF research projects and overviews which are reviewed regularly for professional development and reflection for school development. Curriculum Areas of the EYFS are reflected on by the staff and leadership team ensuring current educational thinking and knowledge of how our children learn are at the heart of the curriculum we offer.
Respect for each child as an individual

Our approach to learning is grounded in a great respect for the child, and a dedication to research driven practice. Every decision holds us to the highest standard of creating the optimal conditions for children to learn. We believe that high quality learning and teaching is the entitlement of all children. This must equip them with the skills, knowledge and understanding necessary to be able to make informed choices. We acknowledge that children learn at different rates and each is at an individual stage of development; we appreciate that our role is to plan, resource, observe and assess this in a plan – do – review way.  We also believe that children learn best when they are happy, secure and actively involved in their own learning. 
Ultimately

We value the process of learning and understand that young children have the right to communicate and explore their learning in different ways.  Above all, we believe that learning is learnable and strive to support children to develop capacities which will enable them to be highly effective lifelong learners. 
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